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Abstract   
Instructional leadership has become one of the most widely researched topics. This 
type of leadership has been connected to teacher growth and development, teacher 
job satisfaction, student achievement, and improving school climate in general. This 
study focuses on instructional leadership in schools of Sharjah Education Zone. 
Specifically, the study aims to describe the principal instructional leadership 
practices, to identify the most and least important teachers' instructional practices, 
and to investigate whether there is a relationship between the principals' instructional 
practices and teachers' teaching practices. This study is quantitative in nature and 
therefore a questionnaire was used to collect data from teachers in 24 schools in 
Sharjah. The sample was 111 male and 269 female teachers with a total of 380 
teachers. The study found that principals in Sharjah schools practice certain tasks of 
instructional leadership more than others. For example, they care more for framing 
the school goals, providing incentives for learning, and evaluating instruction than 
maintaining high visibility, protecting instructional time, and providing incentives for 
teachers. With regard to teachers' instructional practices, it was found that teachers 
focus on certain practices more than others. They provide attention to students 
working in groups, stating the lesson goals, checking students' exercise books than, 
for example, asking students to write essays to demonstrate their creative ideas, 
giving them projects that last for some time, and holding debates in the classrooms. 
Finally, the study found a positive relationship between principals' instructional 
leadership practices and teachers' teaching practices. In other words, when the 
principal attends to certain leadership practices, the teacher gives more attention to 




students' progress, providing incentives for teachers and protecting teachers' 
instructional time. 
 
Keywords: Instructional leadership, teachers' instructional practices, Ministry of 





Title and Abstract (in Arabic) 
 
 في للمعلمين التدريسية بالممارسات وعالقتها المدرسة رلمدي التعليمية ةالقياد ممارسات
الشارقة مدارس  
 الملخص
أصبحت القٌادة التعلٌمٌة واحدة من أكثر الموضوعات بحثا على نطاق واسع فً مجال القٌادة التربوٌة. وقد 
رضا الوظٌفً لدٌه، وتحصٌل بط هذا النوع من القٌادة بموضوعات لها عالقة بالنمو المهنً للمعلم، والر  
. وتركز هذه الدراسة على القٌادة التعلٌمٌة فً مدارس منطقة مة  تحسن المناخ المدرسً عامدى  الطالب، و
وجه التحدٌد إلى وصف ممارسات القٌادة التعلٌمٌة ، وتحدٌد أهم ممارسات على الشارقة التعلٌمٌة ، وتهدف 
 ٌنأهمٌة، والتحقق فً ما إذا كانت هناك عالقة بٌن ممارسات المدٌرالمعلمٌن التعلٌمٌة داخل الفصول وأقلها 
مدرسة فً  42استهدفت الدراسة هً كمٌة بطبٌعتها، إن  . داخل فصولهم التعلٌمٌة  وممارسات المعلمٌن 
ووجدت  معلمة( . 269معلم/ 111ٌن)استبانة لجمع البٌانات من المعلم عشوائٌا  وعلٌه استخدمت الشارقة
  أن مدٌري المدارس فً الشارقة مهتمون بممارسة مهام معٌنة من القٌادة التعلٌمٌة أكثر من غٌرهاالدراسة 
التعلٌمٌة  ز للتعلم، وتقٌٌم العملٌةوتوفٌر حوافة أهداف المدرسة، د اهتمامهم أكثر بصٌاغوج  :فعلى سبٌل المثال
 للتدرٌس وتوفٌر وحماٌة الوقت المخصصا  ٌومٌمع المعلمٌن والطالب  هماندماج، بٌنما أظهروا اهتماما اقل ب
  على ممارسات معٌنة أكثر من غٌرها لوحظ تركٌزهم التعلٌمٌة  فقد أما ممارسات المعلمٌن .لمٌهملمع حوافز
كراسات  ومراجعة توضٌح أهداف الدرس، وكذلك التحقق و فهم مهتمون بتقسٌم الطالب للعمل فً مجموعات
كتابة المقاالت كبالممارسات التً تتطلب إظهار أفكار ابداعٌة من الطالب  م أكثر من اهتمامهن الطالب ٌتمار
  .، وإجراء مناقشات ومناظرات فً الفصول الدراسٌةنجازهاالوقت إل إلى بعضوالعمل على مشارٌع تحتاج 
ممارسات الدراسة أن هناك عالقة إٌجابٌة بٌن ممارسات القٌادة التعلٌمٌة لمدٌري المدارس و هذه أخٌرا وجدتو
ٌعطً س عندما ٌهتم مدٌر المدرسة بممارسات تعلٌمٌة معٌنة ،فإن المعلم أي ،المعلمٌن التعلٌمٌة داخل فصولهم
متابعة التقدم : اآلتٌةمجاالت الالمزٌد من االهتمام لتلك الممارسات التعلٌمٌة. وكانت هذه العالقة أقوى فً 






القٌادة التعلٌمٌة ،ممارسات المعلمٌن التعلٌمٌة ،وزارة التربٌة والتعلٌم، المستوى التحصٌلً  الكلمات المفتاحية:
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Chapter 1: Introduction 
1.1 Overview 
For many decades, the principal has been used to perform management 
routine tasks as planning, organizing, monitoring, and evaluating. These tasks are 
evidenced in giving orders, dealing with school budget, arranging classrooms 
timetables, monitoring attendance and absence of teachers and students. Those tasks 
are considered and are still seen as important. However, with the advent of major 
changes in education and the changing prospects for the graduates needed for the 
new economy, this view of the roles of the principals has changed. Today, the 
challenges are schools faced with not only an abundance of knowledge and 
technological movements at all fields but also with many challenges to an effective 
learning process (Leonard, 2010, p. 1). However, we still hear that too many 
principals are playing the same old roles with little focus on teachers’ performance, 
which could improve students’ learning. The old image of the principal’s roles 
dominated our schools for a long period of time, but now, it is the time to move and 
take series steps to change this image.  
According to research, instructional leadership is adding the new image to the 
work of the principals. Instructional leadership is a type of leadership that is based on 
the principle of supporting teachers and giving them the opportunity to learn and 
grow to meet the different needs of students. The role of the principal as an 
instructional leader is someone who engages in the instruction process; observing 
teachers in classrooms and working with them to improve teaching and learning. 
Thus, it is necessary to find out the new practices of the principals and examine the 
extent to which they are practiced in our schools.    




engagement and belonging to the school. In other words, if the principal practices 
affect teachers' performances and this, in turn, can influence the student learning 
outcomes, this means that we need to understand how this work. One way or another, 
teachers cannot affect student learning levels by themselves without getting support 
from the principal.  
 Nowadays with the advancement of knowledge and the changes in 
technology, we need different types of leadership in our schools, which is quite 
different from what is familiar and ordinary, ―Past education systems tend to have 
placed their focus on managing school– smooth bus operations, substitute placement, 
student and staff discipline, etc." (Dumas, 2010). This is not to argue that the 
instructional leader does not possess managerial skills, the successful principal is the 
one who cares for educating his students, helping his teachers, and at the same time 
does not neglect the routine tasks which are vital to achieving goals and visions of 
the school. All those roles are essential in the school journey towards ongoing 
progress. (Gupton,  2010, p. 16) 
 All these procedures are important and needed in school every day, but they 
do not cause that great impact on the students’ learning level. The new image of 
leadership focuses "on instruction that has strong purpose and equally strong 
commitment to students learning" (Zepeda,  2013, p. 3).Therefore, there is a need for 
the existence of school instructional leaders in our schools. Instructional leadership 
considered the principal as a leader of leaders. She/he understands instruction and 
applies characteristics of instruction in an efficient and effective manner, ensuring 
that all teachers play an active role in carrying out the instructional program. 
(Sergiovanni & Green,  2015, p. 206) 




schools, they should know that they participate with different groups of leaders, they 
should work beside each other to achieve the most valuable goal in the school which 
is the quality of the student learning. In other words, if the teachers and principals are 
working according to school vision and mission with the spirit of one team, the 
student engagement will increase and will affect the students learning outcomes 
positively.  
With regard to instructional leadership in the UAE, instructional leadership is 
considered one of the most effective styles of school leadership worldwide. Thus, the 
Ministry of Education in the UAE is trying to advance the educational system and 
therefore they have to focus on improving school leadership and helping them to 
become effective instructional leaders.  
The Ministry of Education created diverse programs and systems to help lay 
out remedial plans and solutions to the negative attitudes that face schools in the 
UAE and to strengthen positive attitudes and increase their efficiency. One of the 
most important programs is academic accreditation which aims to investigate the 
practices of school leadership and to examine teacher efficiency to make sure that 
they are playing their vital roles to improve student learning. 
 Accreditation is "an official recognition on the part of the Ministry of 
Education that a school has achieved the required standard and level of quality, 
demonstrated through an independent and robust process of evaluation "(MOE, n.d.).  
The Ministry of Education accredited many of private and public schools 
based on evidence obtained by the committees during the accreditation visits to those 
schools. This program aims to enhance and develop UAE school performance, to 
achieve higher quality of performance for each person in the school, and achieve the 




high level of learning outcomes.  
Auditors from the MoE target school performance as a whole starting from 
the school leadership. They focus primarily teacher practices in the classrooms and 
on the extent that they use modern teaching methods such as cooperative and 
differentiated learning, and integrating technology in daily lessons using computers, 
IPads and other devices that facilitate the learning process and make it more 
attractive to the learners. 
In conclusion, the Ministry of Education is currently heading to move away 
from both the principal and teacher traditional roles, and keen to principal to perform 
effective instructional practices as well as teachers to adopt modern methods of 
teaching in the classroom in order to contribute to achieving high quality learning for 
UAE students. (Al Khaili,  2011, P. 10) 
1.2 Statement of the Problem 
In 2014, His Highness, Sheikh Mohammed bin Rashid Al Maktoum launched 
the national agenda for the Emirates towards achieving the Emirates vision by 2021. 
One of the most important goals of the agenda is improving the field of education, 
through developing important aspects of school leadership, teaching and learning.  
The big focus targeted school leadership to achieve these objectives to see schools 
bloom and achieve advanced level of students’ learning, similar  to the best education 
systems in the world. 
Stopping at the most important national agenda of the educational system, we 
find out that the UAE is keen to be one of the best 15 countries in the world in 
TIMSS exams and to be one of the best 20 countries in the world in PISA 
Examinations, as well as having highly capable teachers for all schools and qualified 




percentage of students who join the basic year in universities to zero percent. 
 In fact, we usually hear tons of slogans about the importance of principals’ 
role in our schools that contribute to the improvement of the practices of teachers, 
which in turn contribute to improving students learning. When we compare the 
results of the country in international examinations as PISA and TIMSS, we find that 
our results are much lower than other countries (Al Amiri,  2011, p. 51) 
  Al Logani (2012), in his study on instructional leadership, cited KDHA 
statistics that distinctive schools are rare and the rest are classified as good, 
acceptable, and  not acceptable (Al  Loghani, 2012). All these facts  led me to focus 
on the instructional leadership of the principal and the instructional teaching 
practices to achieve the goals of the country in field of education.  
1.3 Purpose of the Study  
This study attempts to investigate the extent to which instructional leadership 
is practiced in Sharjah schools and whether a relationship does exist between the 
practices of instructional leadership and the teaching practices of teachers inside 
classrooms.  
1.4 Research Questions: 
This study attempted to answer the following questions: 
1. How do teachers in Sharjah Educational Zone perceive their school principals 
as instructional leaders? 
2. How do teachers in Sharjah Educational Zone perceive their teaching 
practices?  
3. Is there a relationship between the principals' use of instructional leadership 




1.5 Significance of the Study 
 This study helps to provide researchers and those who are interested in 
educational leadership research with the best instructional practices of the principal 
through which they can make decisions and lay out programs and courses to orient 
principals and train them to improve their roles in schools. Moreover, this study 
helps principals to recognize the best practices that could help teachers in their 
classroom instruction and at the same time to show which instructional leadership 
practices in need of improvement in Sharjah schools.  
1.6 Limitations of the Study 
 This study is limited to Sharjah education zone schools, so the results cannot 
be generalized to all UAE schools. In addition, this study focuses only on public 
schools in the zone. Therefore, the results are not to be generalized to private 
schools. One limitation in this study relates to participants answers to the survey 
which might be affected by their immediate circumstances and viewpoints at the time 
of data collection. However, this is a common limitation in all survey studies.   
1.7 Definition of Terms 
For clearer understanding of the terms used in this study, below are their 
meanings: 
Instructional leadership: "Strong leadership promotes excellence and equity in 
education and entails projecting, promoting, and holding steadfast to the vision; 
garnering and allocating resources; communicating progress; and supporting the 
people programs, services, and activities implemented to achieve the schools' vision" 




Sharjah Educational Zone: is one zone of education under the UAE Ministry of 
Education. It has an office in the Eastern Region which manages schools according 
to policies of the MoE. 
1.8 Organization of the Study 
  This study consists of five chapters. Chapter one introduces the topic, stated 
the problem and research questions. Chapter two presents the literature review about 
instructional leadership and the relationship between instructional leadership and 
teachers' practices. Chapter three presents the methodology used in this study (the 
research design, the population, sampling, the instrument and its validity and 
reliability, procedures). Chapter four presents the findings based on the analysis 
questionnaire statement using the SPSS program. Chapter five provides a discussion 






Chapter 2: Literature Review 
 
This study aims to recognize principal instructional practices according to 
teachers’ perspectives and to what extent these practices might affect teaching 
practices in classrooms to raise students’ learning level. Thus, the researcher tackled 
six pillars in this chapter which are: the historical background of establishing 
instructional leadership, the definitions of instructional leadership, the variety of 
principal instructional practices, the best instructional practices of teachers in their 
classrooms, the relationship between the principal and teacher instructional practices 
and finally, the instructional leadership in the United Arab Emirates. 
2.1 Instructional leadership 
Before displaying various definitions of instructional leadership and the most 
important instructional practices of principals, it is necessary to refer to the history of 
instructional leadership to illustrate the different contributions researchers have made 
to prove the importance of instructional leadership in improving school performance. 
Bridge as cited in Hallinger's paper (2011) mentioned that the emergence of 
the idea of instructional leadership dates back to the 1960s. (Hallinger, 2011, p. 125) 
The notion of instructional leadership became rich material for researchers and this 
sort of leadership began to expand and widen on a large scale. Thus, some concerned 
researchers of educational leadership styles over the years have  studied several 
variables and factors that may have contributed directly or indirectly to the 
improvement or decline of the role of the principal.  They claimed also that 
instructional leadership can raise or weaken the achievement level of students and 
school performance in general. (Marzano, Waters &Mcnulty,  2005, p. 18-19) 
Philip Hallinger and Ronald Heck (1998) combined the finding of 40 testing 




Direct affect models that tackle the link between principal behavior and 
student achievement. 
Studies on central effect. They consider that the principal affects students 
only through other teachers and the principal’s impact is indirect. 
Models based on correlative reciprocal effects: the principal and teachers 
affect each other and thus the learning process.(Hallinger, 2011, p. 129) 
Subsequently, another period of research appeared in the USA and worldwide 
which gave emphasis to accountability and evaluation based on standards,  which in 
turn would  benefit the development of the economy, education, health etc.,  in the 
country. "The standards and accountability movement was made even stronger on 
January 8, 2002, when President George W. Bush signed into law the No Child Left 
Behind Act (NCLB) (U.S. Department of Education, n. d. b.).The NCLB Act 
requires states to implement statewide accountability systems for all public schools 
(Cotton, 2003)."(Lineburge,  2010, p. 4) 
So this movement has contributed worthwhile concepts to instructional 
leadership about what should be done by the principal  in order to achieve  high-level 
learning outcomes for students. The principal is in charge of what occurs in his/her 
school, such as promoting educational activities, supervising teaching methods and 
investigating how well his/her teachers are achieving the ultimate goal of each school 
providing quality education for all, without exception, starting from the principal and 
the teachers themselves. With the rapid and enormous scientific progress of recent 
years, we find that it is not worthwhile to let the principal remain locked into the old 
skills and knowledge.  Thus, it is essential for him/her to benefit from the expertise 




The spread of accountability has put principals, teachers and superintendents 
under great pressure and they have become keen to realize distinguished educational 
goals and achieve better attainment by students.  This movement pushed the 
superintendents to compare the results of their students to those of other zones trying 
to find out points of strength and weakness to enhance the performance of their own 
schools.  In regards to principals and teachers, this helped them to lay out remedial 
and enrichment plans and design educational programs that meet learners’ different 
needs. 
In order to compare instructional leadership with other styles of leadership, 
the researcher Hallinger found that Robison on her study compared the mean effect 
of transformational leadership and instructional leadership on school performance 
and concluded that instructional leadership has a mean effect of over 0.4, while that 
of transformational leadership ranges below 0.15, as Figure 1 indicates.(Hallinger,  
2011, p. 131) 






    
They argue, "instructional leadership better captures the impact of school 




does not appear to measure all of the processes by which leaders impact teaching and 
learning." (Hallinger, 2011, p. 131) 
2.2 Definitions of instructional leadership 
So when talking about  instructional leadership of the principal we have to be 
standing at the most important definitions for this type of school leadership, 
according to Leithwood (1994).―Instructional leadership is a series of behaviors that 
was designed to affect classroom instruction". (Kursunoglu & Tanriogen,  2009, p. 
253) 
On the other hand, other researchers defined instructional leadership as "The 
recognition that principals who operate from this frame of reference rely more on 
expertise and influence than on formal authority and power to achieve a positive and 
lasting impact on staff motivation and behavior and  student learning (Kursunoglu & 
Tanriogen,  2009, p. 253). In addition, according to Bredson (2000) instructional 
leadership argues that "leaders and learner are critical resources for implementing 
changes in teachers’ classroom practices(Kursunoglu & Tanriogen,  2009, p. 253). 
On the other hand, Krug (1992) defined instructional leadership as "involving the 
strategic application of knowledge to solve content specific problems and to achieve 
the purposes of schooling through  others." (Kursunoglu & Tanriogen,  2009, p. 253)  
In brief, when the principal emphasizes what students study, the "content‖, 
the methods adopted in teaching and creating different opportunities for professional 
development for teachers must not be conventional. In other words, they must care 
more about the outcomes and quality of students’ learning. (Glatthorn & Jailall,  




2.3 Instructional Leadership Framework 
Figure2  Instructional leadership framework 
From Hallinger & Murphy, 1985     
One of the most important specifications that makes the school efficient is the 
role of the principal and his teachers in making the student the center of  the 
educational process and providing them with a learning atmosphere that enriches 
their different skills.     
  Moreover, the instructional principals show high commitment  in developing 
teachers’ capabilities and creates a positive relationship among teachers and the 
whole school community in order to achieve high quality learning for  the students.  
In other words, the instructional  principal is considered successful as long as he can 
solve the problems that face the school in a unique way and shows the ability to 
make decisions that make students'  needs  interests and learning a priority. 
            Hallinger and Murphy years ago  proposed a model which focused on "three 
dimensions for the instructional leadership role of the principal: Defining the 
School’s Mission, Managing the Instructional Program, and Promoting a Positive 




2.4 Instructional practices for the principal  
The model has identified that there are many important practices or functions 
under each dimension by which we can say that the principal is an instructional 
leader and is keen to improve the learning provided to students. According to 
Hallinger (1985) These practices are: 
2.4.1 Frame the school goals 
This means that the principal should be able to  formulate the school 
objectives and can set specific goals that are easily understood and applied by the 
school teachers in order to achieve distinct learning outcomes. 
2.4.2 Communicate the school goals 
This can be demonstrated in the principal's ability to deploy and connect 
school goals effectively to all members of the school community through meetings 
with teachers or through advertising banners that illustrate the importance of 
achieving quality learning and teaching. 
2.4.3 Supervise and evaluate instruction 
This means that the principal should be able to  supervise the educational 
process and evaluation through classroom visits, by giving important notes to 
teachers in reference to the strengths and weaknesses they have, or by reviewing 
students' work and monitoring their performance on an ongoing basis. 
2.4.4 Coordinate the curriculum 
The principal should review the school curriculum and its suitability to 
achieve the goals of the school with the faculty, and identify the coordinators of 




2.4.5 Monitor student progress 
The principal should have the ability to track the students’ progress through 
monitoring results and the students’ performance in exams on an ongoing basis as 
well as evaluate strengths and weaknesses to discuss them with teachers. Thus, 
"Successful principals regularly analyze data with teachers and support them in 
collecting and using data to monitor student progress and evaluate and improve 
instructional approaches".(Mead,  2011, p. 7) 
2.4.6 Protect instructional time 
The principal must have the ability to maintain the time allocated for teaching 
by reducing speeches and meetings that could waste time or being careful not to call 
students to the administration during classes. 
2.4.7 Maintain high visibility 
The  principal must show the ability to achieve a high level of involvement 
with students and teachers, through the exploitation of break times to talk with 
students, teachers and by visiting them in the classrooms.  It is important to discuss 
school issues and guide the students continuously. 
2.4.8 Provide incentives for teachers  
This can be seen in terms of the principal's ability to provide incentives for 
teachers,  either individually or in front of their colleagues at meetings, as well as 
reward programs that fulfill the professional growth required to achieve the goals of 
the school. 
2.4.9 Promote professional development 
This means that the principal should be able to  create professional 
development  opportunities for teachers either through enrollment programs 




the teachers and the transfer of expertise and knowledge gained from these 
programs and courses.  
 2.4.10 Provide incentives for learning 
The principal must have the ability to  provide incentives for learning, 
by honoring talented students and praising students’ achievements, providing 
unique support to them and by informing parents about the achievements of 
their children. 
When reflecting on all of the above practices, we find they are all 
focused on the importance of the skills and knowledge students learn in the 
school and the appropriateness of what is offered to the student as it relates to 
the goals and vision of the school.  
2.5 Instructional teaching practices 
                 Decades ago, researchers and those who were interested in the 
development of education put forward many hypotheses and theories that explained 
how learning occurs in a child, but the researchers in this study were limited to a 
single example of the most important theories of learning, which is Constructivism 
Theory.  Among the most important who wrote about it was Piaget with his 
"individual-oriented approach" and Vygotsky with his "sociocultural 
approach".(Steritlien,  2011, p. 2) 
Individual-oriented approach : Piaget explained in his theory that the child is 
an active learner, with God-given biological ability to think and build knowledge by 
himself and he does not need to interact with his peers or a mentor in order to build 
new knowledge.  For Piaget, the child is able to interact with objects such as 
computers, games, or books and previous experience to generate  and construct new 




Sociocultural approach: As for Vygosky, the child builds his knowledge   
through interaction and communication with peers at school,  family members, and 
teachers. So the child can refine existing skills that he/she has as well as increase the 
linguistic wealth he/she has and build wide knowledge through this kind of 
communication with the surrounding environment. 
The reason behind choosing the Constructivism Theory by the researcher apart from 
other educational theories is due to its importance in helping the teacher to select the 
best teaching methods based on the principle of considering the student as the center 
of the educational process along with the huge scientific development worldwide.   
             The methods of indoctrination and providing information to the child as 
simple to memorize and repeat without any effort to think or attempt, with nothing 
related to education represents one of the old boring methods. The ultimate aim of 
education is to enable the student to acquire the knowledge and skills relevant to 
his/her potential and to get him/her involved in activities that satisfy the student’s 
interests, considering that he differs from his colleagues.  
                         According to constructivism theory, each student differs from others and 
what is relevant to one student may not be so to others.  Each student builds his/her 
new knowledge according to previous personal experience. So the concern of modern 
educational methods like active learning and differentiated learning have gradually 
become more common.  Their importance appears clearly in the educational field and 
that is based on constructivism theory. (Edger, 2012) 
 In other word, if the students are capable of building their knowledge by 
themselves or interacting with colleagues, what is the role of the teacher?  According 




"or a problem designed to be studied by the students to get them involved in task and 
activities that urge them to speculate and think. So we find that the role of the teacher 
is not a conventional one.  His/her role is to make the educational process convenient 
and make students the heart of the educational process.  When the students think, 
experiment, quote and explain to get a new information or knowledge, it gives them  
a chance to remember this piece of information and it will be installed in his mind 
because he was the one to deduce and get it. 
             Saginor(2008) provides an example of a lesson about diseases in science as a 
model to explain active learning.  Instead of naming diseases and their symptoms in a 
boring way, the teacher designed an activity for students that made them all work in a 
hospital and help the doctor to recognize the name of the illness that affected each 
patient.  The teacher asked her students to check symptoms of the disease. In addition 
to reviewing the history to the disease, they watched his portfolio and that made it 
easy to anticipate what the disease might be.  The students worked in pairs and small 
groups and laid out a number of predictions according to information they had got 
then they shared their ideas and deductions with their colleagues in other groups.(p. 
97)  
 This sort of education is efficient and supportive; it creates good 
understanding through having a fruitful conversation and that creates a sense of 
enjoyment away from boredom and at the same time is profound and not shallow.  
The excitement in carrying out activities should not reduce the content provided to 
the student. Actually, teachers who are keen to supply real teaching realize that it is 
necessary for the student to interpret, analyze, think and get involved with his/her 
colleagues in profitable educational activities, and the student should not be negative 




            Moreover, while carrying out a certain task or activity, the teachers evaluates 
a student’s performance and interaction.   He/she is supposed to use rubrics of 
ongoing assessment through which the teacher will be aware of points of strength 
and weakness and review his/her own  activities and tasks in case some students 
failed to build new knowledge.  The teacher may also change the task provided for 
the learner to make it possible for him to get involved with his colleagues.  
Deploying the ongoing assessment supplies the parents and the student with  
a full image and good feedback about student’s performance inside the classrooms. It 
also helps the teacher to  review his/her plans, strategies and methods continuously to 
meet the needs of the learner. 
 Due to the importance of modern methods of teaching and practices of 
teachers in the classroom to create distinguished teaching, it is necessary for us to 
focus on the best approaches which depend on the student as the center of the 
educational process. (Moore,  2015, p.  317-369) 
2.5.1 Inquiry Learning:  
This relies on the principle of giving the students the chance to promote their 
higher-thinking skills, such as critical thinking, creative thinking and problem 
solving.  The teacher designs activities and projects that develop students’ skills in 
speculation and thinking about what has been learned recently and link it to previous 
experiences to gain new knowledge and perceptions. 
2.5.2 Induction Approach : 
The students work by themselves to get the information, perception 




2.5.3 Deploying Lecture Approach: 
It is not necessary that all lectures are conventional and boring.  The  talented 
teacher relying on his/her skills and experiences, can plan for the lesson in advance 
and prepare attached activities that utilize discussion and debate.  Questions can be 
prepared in advance to make sure that students can perceive, think, analyze and keep 
away from  shallow, basic questions that do not demand profound thinking towards 
issues on the table. 
2.5.4 Practice and Training: 
This is considered one of the important approaches. Without it, students can’t 
promote their skills or possess ability to understand fundamental perceptions, e.g.  
this approach is suitable for students in  C1 and underachiever learners in need of 
continuous orientation and repetition to improve different skills.  
  In addition to all of the above, the following are the most modern 
approaches in teaching and this concerns principals and teachers alike. 
2.5.5 Active learning:  
We tackled active learning at the beginning of this chapter when providing an 
example of a science lesson. In other words, we can say that active learning is "Work 
is carefully structured; students work in cooperative groups and thereby obtain a 
sense of positive interdependence. And children serve as instructional agents for one 
another".(Cunningham & Codeiro,  2003, p.  210) 
2.5.6 Differentiated instruction: 
 In other words we find out that approaches to teaching vary a lot and the 
teacher has to choose what is appropriate to his/her students and their type of 
learning to help them innovate, learn and benefit from the experience and knowledge 




                  In conclusion, we can summarize the best instructional practices through 
which we can judge the teacher as influential, efficient  and capable to advance 
students’ learning.   They are as the following: "begin a lesson with a short review of 
previous learning, present new material in small steps with student practice after each 
step, limit the amount of material students receive at one time, give clear and detailed 
instructions and explanations. ask a large number of questions and check for 
understanding, provide a high level of active practice for all students, guide students 
as they begin to practice, think aloud and model steps, provide models of worked-out 
problems, ask students to explain what they have learned, check the responses of all 
students, provide systematic feedback and corrections, use more time to provide 
explanation, provide many examples, reteach material when necessary, prepare 
students for independent practice and monitor students when they begin independent 
practice". (Rosenshine,  2012, p. 19) 
2.6 The relationship between instructional leadership and instructional teaching 
practices: 
 Researchers have demonstrated the importance of transformational leadership 
to create a professional community that gives the opportunity for teachers to 
associate with the principal in making decisions related to school quality 
performance, caring about positive relations among teachers and inspiring them and 
increase their motivation.   Nevertheless, this has proven insufficient to get 
distinguished educational outcomes, so educationalists have developed more concern 
about instructional leadership because of its attachment to daily practices of teachers 
which in turn has a significant, influential role to promote students' learning. 




                    However, focusing on instructional leadership does not mean that it is 
free from limitations which can be noticed when implemented at schools. These 
cautions deserve note: 
The principal may not be as expert and aware of all cognitive fields and 
modern methods of teaching overall, so he can’t provide relevant feedback to all 
specializations of teachers. 
The principal doesn’t have adequate time to supervise and follow up all 
school teachers individually. This requires time and effort from the principal. In spite 
of these limitations, many studies appeared on the educational field which indicate 
the importance of instructional leadership and its influence on enhancing students’ 
learning. 
2.6.1 Previous Studies: 
                 In his book, Fullan (2014) presented the most important and experienced 
researchers in the field of instructional leadership and studied its impact on the 
students learning. (p. 56-65) 
        One of the most outstanding researchers is Robinson who carried out a study 
which compares the impact of the transformational and instructional leadership on 
students’ achievement. It found out that transformation leadership scored 0.11,  but 
when measuring instructional leadership, it was found that students’ learning scored 
0.42 on the scale.  She found ongoing acquisition and opportunities for professional 
development polishes the teachers’ skills and helps them acquire different strategies 
and methods that contribute to raising educational outcomes.  
       That happens when the principals leads the teachers toward positive change 




experiences just as their teachers and they create a productive learning atmosphere 
that meets the different needs of the students. 
       On the other side, another researcher, Helen, a colleague of Robinson, aimed 
to measure the influence of teachers on students’ achievement.  She raised this 
important question: Who is my class?  The principal answered that because they are 
busy in classroom visits and fulfilling teachers demands, they are not achieving their 
goal of promoting teachers and educating them in groups.  It is necessary to have 
leaders from teachers to assist the principal’s work to provide better coaching and 
training  for their colleagues.  
         Robinson also confirmed that a learning partnership between the principal 
and teachers contributes to improve the principal’s knowledge and experiences day 
after day. 
          In addition to this, the researcher Kien emphasizes that the principals who 
have great influence on students’ learning are those who focus on training teachers, 
with all it contains, such as polishing their skills and knowledge besides increasing 
their motivation to work as one team.  Kien noticed that the impact of the principal 
on the teacher is a direct effect, but the effect on students’ learning is an indirect 
affect, but it is "explicit". 
          On the other hand, the researcher Tony and his colleagues carried out 
research on 477 primary schools in Chicago.  They compared the performance of  
two sample schools classified as low performers.  They found that  the first school, 
called Hangkok, improved after six years compared with the other school and the 
reason was because the leadership in the first school was careful to develop 




and developing methods and strategies of teaching adopted by teachers.  The other 
school, however, suffered from a weak leadership that didn’t contribute in 
developing the level of students’ achievement.  
            Tony and his colleagues found that only 100 schools from 477 schools 
showed evidence of effective instructional leadership.  This constitutes 20% only 
from the total number on the schools which were surveyed. 
          In addition, the researcher Kurtman and his colleagues conducted a  survey 
on more than 600 instructional leader to recognize the best potential practices that 
might be possessed by the instructional leader to create quality learning when 
teaching children. They found out the following.  The role of the principal should be 
balanced between adopting instructional leadership cares for the content supplied to 
students and how to present it.  Simultaneously, they should care about promoting 
leading teachers who ought to be encouraged and motivated to work and contribute 
to school performance in general and improving the students  learning in particular. 
         To recognize the direct effect of the instructional practices of the principal 
on instructional teachers practices, the researcher tackled a study by the researchers 
(Blase & Blase, 2000).  The instrument of the search was an open-ended 
questionnaire.  It was conducted with 800 American teachers, to realize their 
opinions and their description of the best characteristics and instructional  practices 
of the principal that, in turn, improved teaching practices inside the classrooms. The 
study showed that there are two roles for the instructional principal that have a great 
and efficient impact on teachers’ practices: First, talking to teachers to making them 





         In spite of recommendations from educationalists and those who are 
concerned in improving the performance and efficiency of the school by following 
instructional theory, still it is not easy to measure students educational outcomes and 
link them to teachers’ performance and also school principals’.  Due to the growth in 
technological abilities and the development of computers, however, it is possible to  
analyze and find the relationships between variables and recognize the best practices 
and the roles played by the principal and the teacher which play a significant role in 
teaching children. 
2.7 Instructional leadership in the UAE schools 
              In the very beginning of establishing the United Arab Emirates on 2
nd
  of 
December  1971, the political leadership of the country and the rulers aimed to 
spread education and make it free and available for all members of the society. The 
ultimate goal of His Highness Sheik Zayed bin Sultan, the president at that time, and 
the other rulers was to eliminate illiteracy and to assist male and female citizens to 
read and write.  
                By getting involved in education, they would then join universities to 
contribute in the renaissance and construction of the country . Thus, "In the past the 
traditional education system depended upon three fundamentals: the teacher, the text 
book and the examination to measure memorization skills of information regardless 
of student differences." (Al Khaili, 2011, p. 9)          
  However, since 1971, a lot has changed in the UAE. The country has seen 
huge economic development in all fields, which has led to an increase in the labor 
market and increased the need for trained and qualified manpower to lead the change 




            Hence there is a need to increase the interest of students of the UAE and to 
ensure the provision of quality education to serve the country's labor market, to 
reduce the dependence on foreign manpower, and to focus on the citizen to be the 
main engine for the renaissance of the country.  Thus, "Reform of national 
educational systems must lead to the establishment of a more flexible, programmatic 
and open system geared towards active learning, improving communications with 
students and raising the quality of their academic achievement" (Osman, 2011, p. 12) 
 The wise leadership in the Emirates, expressed its  desire to join the scientific 
development that is available in the developed countries in the fields of space, energy 
and the development of sustainable energy in generating electricity (solar energy). 
From here, there appeared the need to pay more attention to the learning of Emirati 
students.  
              Unfortunately, results have indicated that Emirati students have low levels 
in International Examinations either in mathematics, science, (TIMSS) reading 
(PISA).  These results were a disappointment to the Ministry of Education and a 
strong motive to improve the attainment level of students.  
 This year, 2014-2015, witnessed the inauguration of a new Minister of 
Education who intends to have a plan for the ministry based on improving the 
attainment level of the student, arming them with the skills of innovative, profound 
thinking as one of its essential priorities. 
   In the past,  the goal was to eliminate illiteracy and increase the number of 
male and female students to join schools, but the objective today is to make the 
Emirati student a creative inventor, distinguished in many fields to contribute to the 




  Thus, the ministry now focuses on how the principal and teachers should play 
a big role in improving the students’ learning as a priority. One example of the 
programs carried out by the ministry for better training and promoting the 
performance of principals is sending scholarships abroad program leaders and 
cooperating with universities (missions of the principals) of good reputation in 
preparing qualified leaders who focus on making the student the center of the 
educational process.  
 The ministry also created follow-up teams (inspection teams).  They follow 
up school performance and all staff working in it, starting from the principal, 
teachers and others. On the other hand, the ministry has the program of school 
accreditation, experts appointed by the ministry to accredit schools according to the 
roles of principals, teachers, students.  Moreover, the principals and teachers undergo 
hours of training throughout the school year in order to improve their  instructional 
practices.  
  Five years ago, the ministry started innovative programs like  Academic 
Accreditation of schools and that embodies its concern to follow up and assess the 
school leadership, teachers and students to reflect a real image of the real attitude of 
schools and to identify the most negative points in the educational field.  Many 
programs followed to support school leadership and follow up on the performance of 
schools. Teams of auditors were formed which are similar to an academic 
accreditation program. They give support and write reports about schools. Later, in 
2013, a program for promoting school leadership was born which cost the country 27 
million Dirhams to train 700 nominees includes school principals, 140 nominees 
each year for five years.   This program contains skills for school principals in 




 This year, in 2015, a new job was created to support the school principal job.   
Its name was "cluster manager"27 cluster managers were appointed from all 
Emirates.   Each manager is in charge of a number of schools. His role is to support 
the school leadership is included in the following: 
   The unification of visions in all cluster schools involves the development and 
laying out of school objectives in cooperation with the school principal.   
Instructional processes are followed up and students’ progress assisted.   With school 
principals, the managers follow up the sequences of work at schools and how well 
employees are committed to following instructions and the tasks they have to do, 
coordinating the work among cluster schools.  
 The availability of cluster managers and the support of the Ministry of 
Education as well as having more programs of academic accreditation and others will 
contribute in giving school principals the opportunity to be trained.   These booming 
skills this will let schools enter a new stage regarding achieving high-quality learning 
for students.  The efforts of the ministry of education are remarkable and continuous 
to develop schools’ performances and leadership and after all raising the students’ 
attainment.   On the other side, school principals are subjected to courses and 
programs towards professional development to support educating students. The 
principals are trained for  10 hours per annual quarter and that equals 20 hours 
through a scholastic year.   Examples of these training programs are those related to 
planning school functions and gaining skills of communicating with talented 
students. Others include managing a changes to work environment, learning how to 
assess and measure the performance of teachers and the means of motivating them 




  The Ministry of Education introduced high intention to practices of teachers 
in the classroom, thus all teachers in the educational field undergoing training 
programs for up to 30 hours during the school year. 
  In addition, and based on an evaluation system  of teachers' performance  
which followed by the ministry, the school principal is keen during the evaluation of 
teachers to observe their adopting for the new teaching methods that make their 
students' the axis of the learning process instead of the old indoctrination methods, as 
well as  evaluate their using  of the activities that help students to use thinking , 
reflecting ,solving problems and thinking creatively. 
 On the other hand the principal during the evaluation and continuous visits to 
the classrooms focus on using the teacher to the ongoing assessment tools  such as 
establishing criteria rubrics to evaluate the projects,  also enhancing students to 
create their own portfolios beside using the short tests to evaluate students 
performance. 
 As a result of the orientation of the Ministry of Education and its interest in 
providing quality education to Emirati students, the researcher preferred to identify 
the nature of instructional leadership, the instructional practices of the school 
principal and whether there is a relationship between the instructional principal 










Chapter 3: Methodology 
 
The main purposes of this research were to investigate teachers' perceptions 
of their principals' instructional practices, teachers' teaching practices, and the 
relationship between the principal’s use of instructional leadership practices and 
teachers' use of teaching practices. This study helped provide a profile of school 
principals as instructional leaders and in reaching suggestions for improving their 
practices in ways which can foster effective teaching practices by teachers. This 
chapter includes a description of the research methodology, population and sample, 
the instrument and its validity and reliability, procedure, and the statistical methods 
used to analyze the results. 
This study attempted to answer the following questions:  
1. How do teachers in Sharjah Educational Zone perceive their school principals 
as instructional leaders? 
2. How do teachers in Sharjah Educational Zone perceive their teaching 
practices?  
3. Is there a relationship between the principals' use of instructional leadership 
practices and   teachers' use of certain teaching practices? 
3.1 Research Design 
In this study, the researcher used a quantitative research method which is a 
method that gathers and analyzes numerical data to describe the perceptions of 
teachers regarding principals' instructional leadership practices. Quantitative research 
is "a type of educational research in which the researcher decides what to study; asks 
specific, narrow questions; collects quantifiable data from participants; analyzes 
these numbers using statistics; and conducts the inquiry in an unbiased, objective 





This research design helped answer the three research questions.  In the first 
question, the perceptions of teachers were identified by identifying the instructional 
practices of their school principal. In the second question, they provided their views 
on their instructional practices. For the third question, the relationship between the 
instructional leadership practices of the principals were correlated statistically with 
instructional practices of teachers.   
3.2 Population and Sample  
The population of this study was 1,429  male and female teachers from KG, 
C1, C2 and C3 (secondary school) in Sharjah Educational Zone (Eastern Area).  Of 
this population, the number of female teachers was 1067 or 75% and the number of 
male teachers was 362 or 25%  of  all the different cycles. The researcher chose this 
educational zone purposively because of the easy access to schools and the presence 
of colleagues who would help in distributing and collecting  the questionnaire. 
                The sample of this thesis should be 303 teachers or 21% of the population 
at a confidence  level of 95%.The actual sample consisted of 380 teachers divided as 
follows:  269 female teachers and 111 male teachers 
Table 1: The Sample 
Population  N Sample  %Percentage 
Female 1067 269 70% 
Male  362 111 29% 
Total 1429 380 26% 
 
The researcher used a convenient technique to get the sample. Twenty four 




teachers were selected to fill out the questionnaire. Those teachers were selected by 
the principal who distributed the questionnaire to willing teachers or those who were 
not busy at the time of data collection. The researcher was responsible for 
distributing the questionnaire to schools and collecting completed questionnaires.  
The reason for selecting teachers to complete the questionnaire was that 
instructional practices of the principals are directly influencing their daily routine 
work. They are able to provide insights into what is happening during the principal’s 
usage of instructional leadership. Another reason is that teachers are capable of 
providing insights into how the instructional leadership of the principals influenced 
their instructional practices.            
3.3 The Instrument  
The researcher utilized a questionnaire of three sections. In the first, the 
researcher used two questions for participants’ information—gender and school 
cycle. In the second section of the questionnaire and to investigate principal 
instructional leadership, the researcher utilized an extensively-used questionnaire in 
the field of educational research which is the "Principal Instructional Management 
Rating Scale". This questionnaire consisted of 10 subscales and 50 items. In the third 
section, the researcher developed 19 items to investigate teachers' instructional 
practices in their classrooms. 
Items in the questionnaire, both in the instructional practices section and the 
teaching practices section, were rated on a five-point Likert-type scale: (1) = almost 
never, (2) = Seldom, (3) = sometimes, (4) = frequently, and (5) = almost always.  
The instrument was scored by calculating the means and standard deviations 
for the items that comprise each subscale. The second section of the questionnaire 




each of the 10 instructional leadership functions. The third section would give 
insights into the teachers' instructional or teaching practices.  
Validity 
The PIMRS instrument has been validated as an instrument providing reliable 
results in studies of school leadership. "More than 125 studies conducted by doctoral 
students around the world have used the PIMRS instrument‖ ("Making change 
happen," 2008) 
              As the second section of the questionnaire was originally in English, the 
researcher translated the questionnaire into Arabic, shared it with four faculty 
members in the College of Education to check its validity along with the third section 
of the questionnaire.  
              The researcher tested the validity of the instrument by the approvals of the 
experts who gave their opinions, notes, comments, and suggestions about the 
questionnaire, its relevance to the purpose of the study, proper language, and clarity 
of the items. The researcher made some changes to the questionnaire such as 
modifying the wording of some items when there was an agreement on changes.    
Reliability 
While the scale was assessed for reliability by the authors, after translation, 
the researcher pilot-tested the questionnaire on a group of 40 teachers and calculated 







Table 2: Reliability test 
Subscales N of items  
Frame the School Goals 5 .846 
Communicate the School Goals 5 .809 
Supervise and Evaluate Instruction 5 .712 
Coordinate the Curriculum 5 .832 
Monitor Students’ Progress 5 .521 
Protect Instructional Time 5 .493 
Provide Incentives for teachers 5 .686 
Maintain High visibility 5 .893 
Promote the Professional 
Development 
5 .759 
Provide Incentives for Learning 5 .751 
Whole scale 50 .952   
Teaching practices  19 .918 
              
               As the table shows, the overall reliability coefficient of the instructional 
leadership questionnaire was 0.952 and that of the teaching practices questionnaire 




3.4 Procedures of the study 
The researcher obtained a letter from the College of  Education at United 
Arab Emirates University with the regards to facilitating the task of the researcher in 
Sharjah Educational Zone. This letter was important in contacting the targeted 
schools to facilitate the task of the researcher and help her to access participants in a 
proper way. After passing the necessary approval process, the questionnaires were 
distributed to 380 male and female teachers in  Sharjah public schools. The process 
of distribution of questionnaires to all targeted schools in the research sample and 
collection took one month. After that, all questionnaires were coded and inserted into 
the SPSS statistical program to get data ready for analysis.         
 
3.5 Ethical Considerations 
Distributing the questionnaires followed official processes which started by 
obtaining the approvals from the authorized parties (zone superintendent and school 
leaders). The questionnaire  cover briefed the research purpose to the participants and 
explained the questionnaire. Participants were aware that their participation in filling 
the questionnaire was voluntary and at any time they could refuse participation. They 
were told that there would not be any negative impact on them. Moreover, they were 
told that all disclosed information would be kept confidential and all identities would 
be kept anonymous.      
3.6 Limitation of the study 
 This study is limited to Sharjah education zone schools, so the results cannot 
be generalized to all UAE schools. In addition, this study focuses only on public 
schools in the zone. Therefore, the results are not to be generalized to private 




which might be affected by their immediate circumstances and viewpoints at the time 









Chapter 4: Results Of The Study 
                The main purposes of this research were to investigate teachers' 
perceptions of their principals' instructional practices, teachers' teaching practices, 
and the relationship between the principal use of instructional leadership practices 
and teachers' use of teaching practices. The following are the findings of statistical 
analysis of data collected through the field study.  This chapter will provide answers 
to the following research questions: 
1. How do teachers in Sharjah Educational Zone perceive their school principals 
as instructional leaders? 
2. How do teachers in Sharjah Educational Zone perceive their teaching 
practices?  
3. Is there a relationship between the principals' use of instructional leadership 
practices and teachers' use of teaching practices? 
4.1 Results of Question One 
Question one was: How do teachers in Sharjah Educational Zone perceive 
their school principals as instructional leaders? In order to answer this question, a 
description of practices in statistical terms (means and standard deviations) is 
presented for the 50 items of instructional leadership. Then, a comparison of the 
means of the 50 items is presented. Finally, a ranking of the tenth subscales of the  
leadership practices as they are practiced in the study is provided.  
  The instructional practices of the principal are measured through ten 
subscales. Each one contains 5 items in the questionnaire. Respondents assessed the 
principals’ instructional practices on a five point Likert scale where (Never = 1- 
1.79), (Seldom = 1.8 - 2.59), (Sometimes = 2.6 - 3.39), (Often = 3.4 - 4.19), and 




The first subscale is "Frame the School Goals" and contains 5 items.  Those items  
are numbers 1, 2, 3, 4, and 5. The following are the means and standard deviations of 
these practices. All the results are between the level of often and always on Likert 
scale . 
Table 3: Frame the school Goals 
                  
 Table 3 shows means and standard deviations for the first subscale. The item 
with the highest  mean is that the principal "Develop[s] a focused set of annual 
school-wide goals" with a mean of 4.78. This is followed by "Frame the school’s 
goals in terms of staff responsibilities for meeting them" and "Develop goals that are 
easily understood and used by teachers in the school" with means of 4.60 and 4.53 
respectively. However, the cumulative mean of this subscale was high (M = 4.57) 
and the standard deviation was (SD =.49).  The lowest mean of the items is "Use 







1 Develop a focused set of annual 
school-wide goals 
 
16.1 80.8 4.78    .487 
2 Frame the school’s goals in terms 
of staff responsibilities for 
meeting them 
 
26.6 67.1 4.60    .632 
3 Use need assessment or other 
formal and informal methods to 
secure staff  input on goal 
development 
  
33.2 59.2 4.51    .672 
4 Use data on student performance 
when developing the school’s 
academic goals 
 
29.5 60.3 4.48    .728 
5 Develop goals that are easily 
understood and used by teachers 
in the school 
 
28.7 62.6 4.53    .683 




mean of 4.48. which indicates that this is the item practiced least by school principals 
in this particular domain. 
 The second subscale is "Communicate the School Goals" and contains 5 items.  
Those items are numbers 6, 7, 8, 9, and 10. The following are the means and standard 
deviations of these practices. All the results are between the level of often and always 
on Likert scale . 
Table 4: Communicate the School Goals 
                
Table 4 shows means and standard deviations for the second subscale. The 
item with the highest mean is that the principal "Discuss[es] the School’s academic 
goals with teachers at faculty meeting" with a mean of 4.71. This is followed by 
"Communicate the school’s mission effectively to members of the school 
Item  Often% Always% Mean Std. 
deviation 
6 Communicate the school’s 
mission effectively to members 
of the school community 
 
24.5 69.5 4.62 .64 
7 Discuss the School’s academic 
goals with teachers at faculty 
meeting 
 
17.4 77.4 4.71 .62 
8 Refer to the school’s academic 
goals when making curricular 
decisions with teachers 
 
31.6 56.3 4.41 .79 
9 Ensure that the school’s 
academic goals are reflected in 
highly visible displays in the 
school (e.g., posters or bulletin 
boards emphasizing academic 
progress) 
 
30.0 53.9 4.32 .89 
10 Refer to the school’s goals or 
mission in forums with students 
(e.g., in assemblies or 
discussions) 
 
23.4 62.1 4.43 .86 




community" and "Refer to the school’s goals or mission in forums with students" 
with means of 4.62 and 4.43 respectively. However, the cumulative mean of this 
subscale was high (M = 4.49) and the standard deviation was (SD =.56), the lowest 
mean of the items is "Ensure that the school’s academic goals are reflected in highly 
visible displays in the school," with a mean of 4.32, which indicates that this is the 
item practiced least by school principals in this particular domain. 
The third subscale is "Supervise and Evaluate Instruction" and contains 5 items.  
Those items are numbers 11, 12, 13,1 4, and 15.  The following is the means and 
standard deviations of these practices. All the results are between the level of often 
and always on Likert scale. 







11 Ensure that the classroom 
priorities of teachers are 
consistent with the goal and 
direction of the  school 
 
27.6 65.8 4.58 .65 
12 Review student work 
products when evaluating 
classroom instruction 
 
26.1 64.5 4.53 .71 
13 Conduct informal 
observation in classrooms 
on a regular basis (informal 
observations are  
Unscheduled, last at least 5 
minutes, and may or may 
not involve written feedback 
or formal    conference) 
 
30.5 51.3 4.25 .97 
14 Point out specific strengths 
in teacher's instructional 
practices in post-
observation feedback (e.g., 
in conferences or written 
evaluation) 









Table 5 shows means and standard deviations for the third subscale. The item 
with the highest mean is that the principal "Point[s] out specific strengths in teacher's 
instructional practices in post-observation feedback" with a mean of 4.61. This is 
followed by "Point out specific weaknesses in teacher instructional practices in post-
observation feedback" and "Ensure that the classroom priorities of teachers are 
consistent with the goal and direction of the school" with means of 4.59 and 4.58 
respectively. However, the cumulative mean of this subscale was high (M = 4.51) 
and the standard deviation was (SD =.54). The lowest mean of the practices is 
"Conduct informal observation in classrooms on a regular basis" with a mean of 4.25, 
which indicates that this is the item practiced least by school principals in this 
particular domain. 
             The fourth subscale is "Coordinate the Curriculum" and contains 5 items.  
Those items are numbers 16, 17, 18,1 9, and 20. The following is the means and standard 
deviations of these practices. All the results are between  the level of often and always on 
Likert scale .  
Table 6:Coordinate the Curriculum 
 
15 Point out specific 
weaknesses  in teacher 
instructional practices  in 
post-observation feedback 
(e.g., in conferences or 
written evaluations) 
 
23.4 69.2 4.59 .73 







16 Make clear who is responsible for 
coordinating the curriculum across 
grade levels (e.g., the  principal, vice 
principal, or teacher-leaders) 
 
8.7 88.2 4.84        .46 




    
Table 6 shows means and standard deviations for the fourth subscale. The 
item with the highest mean is that the principal ―Make[s] clear who is responsible for 
coordinating the curriculum across grade levels" with a mean of 4.84.  This is 
followed by "Draw up on the result of school – wide testing when making curricular 
decisions" and "Assess the overlap between the school's curricular objectives and the 
school's achievement tests" with means of 4.54 and 4. 37 respectively.  However, the 
cumulative mean of this subscale was high (M = 4.41) and the standard deviation was 
(SD =.62), the lowest mean of the practices is "Participate actively in the review of 
curricular materials" with a mean of 4.05 which indicates that this is the item 
practiced least by school principals in this particular domain.   
                  The fifth subscale is "Coordinate the Curriculum" and contains 5 items.  
Those items  are numbers 21, 22, 23,24, and 25. The following is the means and standard 
deviations of these practices. All the results are between  the level of often and always on 
Likert scale . 
 
testing when making curricular 
decisions 
 
18 Monitor the classroom curriculum to 
see that its covers the school’s 
curricular objectives 
 
37.6 47.4   4.26       .90 
19 Assess the overlap between the 
school's curricular objectives and the 
school's achievement tests 
 
33.2 54.2    4.37        .84 
20 Participate actively in the review of 
curricular materials  
  
32.9 41.6     4.05       1. 02 




Table 7: Monitor Students' Progress 
 
  Table 7 shows means and standard deviations for the fifth subscale. The item 
with the highest mean is that the principal "Use[s] test and other performance 
measure to assess progress toward school goals "with a mean of 4.56.  This is 
followed by "Discuss academic performance results with the faculty to identify 
curricular strengths and weaknesses" and "Meet individually with teachers to discuss 
student progress" with means of 4.54 and 4. 50 respectively. However, the 
cumulative mean of this subscale was high (M = 4.45) and the standard deviation was 
(SD =.62) , the lowest mean of the practices is "Inform students of school’s academic 
progress" with a mean of 4.33 which indicates that this is the item practiced least by 
school principals in this particular domain.        
Item  Often% Always% Mean Std. 
deviation 
21 Meet individually with 
teachers to discuss student 
progress 
23.9 65.3 4.50    .81 
22 Discuss academic 
performance results with the 
faculty to identify curricular 
strengths and weaknesses 
23.4 67.1 4. 54    .79 
23 Use test and other 
performance measure to 
assess progress toward school 
goals 
26.1 66.1 4.56    .72 
24 Inform teachers of the 
school’s performance results 
in written form. 
25.3 59.7 4.37     .93 
25 Inform students of school’s 
academic progress 
27.9 56.1 4.33     .94 




                 The sixth subscale is" Protect Instructional Time " and contains 5 items.  
Those items  are numbers 26, 27, 28,29, and 30. The following is the means and standard 
deviations of these practices. All the results are between  the level of often and always on 
Likert scale . 
                  
 Table 8 shows the means and standard deviations for sixth subscale. The 
item with the highest mean is that the principal "Encourage[s] teachers to use 
instructional time for teaching and practicing new skills and concepts" with a mean 
of 4.65. This is followed by "Ensure that tardy and truant students suffer specific 
consequences for missing instructional time" and "Ensure that students are not called 
to the office during instructional time" with means of 4.38 and 4.29  respectively.  







26 Limit interruptions of 
instructional time by public 
address announcements 
23.4 58.2 4.26    1.10 
27 Ensure that students are not called 
to the office during instructional 
time 
27.4 54.7 4.29      .96 
28 Ensure that tardy and truant 
students suffer specific 
consequences for missing 
instructional  time 
23.2 62.6 4.38     1.01 
29 Encourage teachers to use 
instructional time for teaching and 
practicing new skills and concepts 
20.3 73.9 4.65      .70 
30 Limit the intrusion of extra and 
co-curricular activities on 
instructional time 
34.5 50.0 4.25      .97 




However, the cumulative mean of this subscale was high (M = 4.36) and the standard 
deviation was (SD =.63).  The lowest mean of the practices is "Limit the intrusion of 
extra –and co-curricular activities on instructional time" with a mean of 4.25 which 
indicates that this is item practiced least by school principals in this particular 
domain. 
                 The seventh subscale is" Provide Incentives for teachers " and contains 5 
items.  Those items  are numbers 31, 32, 33, 34, and 35. The following is the means and 
standard deviations of these practices. All the results are between  the level of often and 
always on Likert scale . 
Table 9 shows means and standard deviations for the seventh subscale. The 
item with the highest mean is that the principal "Attend[s]/participate[s] in extra and 
co-curricular activities" with a mean of 4.35.  This is followed by "Tutor students or 







31 Take time to talk informally with 
students and teachers during 
recess and breaks 
30.0 45.5   4.07   
 
     1.08  
 
32 Visit classrooms to discuss 
school issues with teachers and 
students 
33.7 46.1 4.18  
 
     0.96  
 
33 Attend/participate in extra and 
co-curricular activities 
 
35.8 51.8 4.35  
 
     0.83  
 
34 Cover class for teachers until a 





     1.58  
 
35 Tutor students or provide direct 
instruction to classes 
23.2 58.4 4.32  
 
      0.99  
 




provide direct instruction to classes "and "Visit classrooms to discuss school issues 
with teachers and students" with means of 4.32 and 4. 18  respectively. However, the 
cumulative mean of this subscale was high (M = 4.00) and the standard deviation was 
(SD =.77) , the lowest mean of the practices is "cover class for teachers until a late or 
substitute teacher arrives" with a mean of 3.00 which indicates that this is the item 
practiced least by school principals in this particular domain. 
  The eighth subscale is" Maintain High visibility " and contains 5 items.  Those 
items  are numbers 36, 37, 38, 39, and 40. The following is the means and standard 
deviations of these practices. All the results are between  the level of often and always on 
Likert scale . 
  
Table 10: Maintain High Visibility 








36 Reinforce superior performances by 
teachers in staff meetings, 
newsletters, and/or memos 
22.9 66.1 4.50 .84 
37 Compliment teachers privately for 
their efforts or performance 
21.6 67.1 4.49 .88 
38 Acknowledge teacher’s exceptional 
performance by writing memos for 
their personal files 
22.1 62.1 4.40   .92  
 
39 Reward special efforts by teachers 
with opportunities for professional 
recognition 
27.6 53.7 4.24 1.03 
40 Create professional growth 
opportunities for teachers as a reward 
for special contributions to the school 
 
25.5 57.4 4.31 .99 




 Table 10 shows means and standard deviations for the eighth subscale.  The 
item with the highest mean is that the principal "Reinforce[s] superior performances 
by teachers in staff meetings, newsletters, and/or memos" with a mean of 4.50.  This 
is followed with "Compliment teachers privately for their efforts or performance" 
and  "Acknowledge teacher’s exceptional performance by writing memos for their 
personal files" with means of 4.49 and 4. 40  respectively. However, the cumulative 
mean of this subscale was high (M = 4.38) and the standard deviation was (SD =.79).  
The lowest mean of the practices is "Reward special efforts by teachers with 
opportunities for professional recognition" with a mean of 4.24 which indicates that  
this is the least item practiced by school principals in this particular domain. 
               The ninth subscale is" Promote Professional Development " and contains 5 
items.  Those items  are numbers 41, 42, 43, 44, and 45.  The following is the means and 
standard deviations of these practices. All the results are between  the level of often and 
always on Likert scale . 
 







41 Ensure that in-service activities 
attended by staff are consistent with 
the school’s goals 
30.3 59.2 4.45 .78 
42 Actively support the use in the 
classroom of skills acquired during 
in -service training 
33.2 56.1 4.43 .74 
43 Obtain the participation of the whole 
staff in important in-service 
activities 
18.7 70.3 4.55  0.80 
 
44 Lead or attend teacher in-service 
activities concerned with instruction 
23.7 61.6 4.41 .91 
45 Set aside time at faculty meetings for 
teachers to share ideas or 






  Table 11 shows means and standard deviations for the ninth scale. The item  
with the highest mean is that the principal "Obtain[s] the participation of the whole 
staff in important in- service activities " with a mean of 4.55.  This is followed by 
"Ensure that in-service activities attended by staff are consistent with the school’s 
goals" and  "Actively support the use in the classroom of skills acquired during in-
service training" with means of 4. 45 and 4. 43 respectively. However, the 
cumulative mean of this subscale was high (M = 4.40) and the standard deviation was 
(SD =.68).  The lowest mean of the practices is "Set aside time at faculty meetings 
for teachers to share ideas or information from in-service activities" with a mean of 
4.19 which indicates that this is the item practiced least by school principals in this 
particular domain.  
                   The tenth subscale is" Provide Incentives for Learning " and contains 5 
items.  Those items  are numbers 46, 47, 48, 49, and 50. The following is the means and 
standard deviations of these practices. All the results are between  the level of often and 
always on Likert scale .  
information from in-service 
activities 
T  26.1 60.0 4.40 .68 







46 Recognize students who do 
superior work with formal rewards 
such as an honor roll or  mention in 
the principal’s newsletter  
















Table 12 shows means and standard deviations for  the tenth subscale. The 
item with the highest mean is that the principal "Use[s] assemblies to honor students 
for academic accomplishment or for behavior or  citizenship" with a mean of 4.67. 
This is followed by "Recognize superior student achievement or improvement by 
seeing in the office the  students with their work" and "Contact parents to 
communicate improved or exemplary student performance or  Contributions" with 
means of 4. 64 and 4. 57 respectively. However, the cumulative mean of this 
subscale was high (M = 4.55) and the standard deviation was (SD =.61).  The lowest 
mean of the practices is "Support teachers actively in their recognition and/ or reward 
of student contributions to  and accomplishments in class" with a mean of 4.40 which 




47 Use assemblies to honor students 
for academic accomplishment or 
for behavior or  citizenship 
17.6 76.3 4.67 .68 
48 Recognize superior student 
achievement or improvement by 
seeing in the office the students 
with their work 
 
21.8 72.1 4.64 .65 
 
49 Contact parents to communicate 
improved or exemplary student 
performance or contributions 
27.6 65.0 4.57 .66 
50 Support teachers actively in their 
recognition and/ or reward of 
student contributions to and 
accomplishments in class 
25.0 61.1 4.40 .92 





          Table 13 shows the means and standard deviations for the ten subscales. The 
item with the highest mean is that the principal "Frame[s] the School Goals" with a 
mean of 4.57. This is followed by "Provide Incentives for Learning" and "Supervise 
and Evaluate Instruction with means of 4.55 and 4.51 respectively. This indicates 
that the principals most often practice those activities. The lowest means of the 
practices are "Maintain High Visibility , "Protect Instructional Time" and "Provide 
Incentives for Teachers" with means of 4.38 , 4.36 and 4.51 respectively. However, 
these activities are still practiced to a large extent, but not as the others.   
4.2 Results of Question Two 
 Question two was: How do teachers in Sharjah Educational Zone perceive 
their teaching? The instructional practices of the teachers are measured through 19 items 
in the questionnaire. In order to answer this question, a description of practices in 
statistical terms (means and standard deviations) is presented for the 19 items of 
instructional practices of teachers. Then, a ranking of the  practices as they are 




Table 13: Ranking of the ten subscales of the principal instructional practices 
Item Statement Mean Std. 
divation 
1 Frame the School Goals         4.5784 .49998 
2 Provide Incentives for Learning     4.5537 .61293 
3 Supervise and Evaluate Instruction     4.5111 .54939 
4 Communicate the School Goals       4.4979 .56968 
5 Monitor Students’ Progress   4.4584 .62326 
6 Coordinate the Curriculum      4.4111 .62742 
7 Promote Professional Development       4.4053 .68004 
8 Maintain High Visibility        4.3884 .79926 
9 Protect Instructional Time     4.3653 .63550 




Table 14: The teachers' instructional practices 






1 I use tests or quizzes to assess my 
students' learning.     
19.5 72.6 4.62 .70 
2 I assign students to work in small 
groups to complete  the tasks. 
27.4 65. 3 4.55 .72 
3 I work with students individually. 32.9 49.2 4.27 .86 
4 I assign students to work on 
projects require one week/some 
time to complete. 
31.8 40.5 4.03 1.01 
5 Students work individually with the 
textbook or worksheet. 
23.4 65.3 4.45 .94 
6 I give different works  to the 
students according to their abilities 
(differentiation instructions) 
31.1 58.2 4.45 .76 
7 I check my students' exercises. 16.3 77.1 4.68 .70 
8 I use lecture style to present new 
topics. 
33.2 48.9 4.27 .85 
9 I ask my students to plan or suggest 
different  classroom activities. 
34.5 51.6 4.32 .87 
10 I ask my students to write an essay 
to explain their thinking . 
27.9 37.9 3.78 1.28 
11 I ask my students to think of every 
step of the lesson.    
25.5 68.7 4.62 . 64 
12 I  state learning goals clearly. 20.0 75.0 4.70 .57 
13 I ask the students to work in small 
groups according their ability. 
16.3 80.5 4.77 .52 
14 I present a short revision about the 
previous lesson in the beginning of 
the new lesson. 
22.9 70.8 4.63 .67 
15 I review with the students their 
homework .  
21.1 71.6 4.62 .69 
16 I ask different questions to check 
up understanding of the students. 
33.7 49.2 4.24 .95 
17 I ask my students to create 
products\projects that will be used 
by someone else.    
30.0 61.6 4.51 .74 
18 I ask my students to reflect and 
evaluate their works. 
28.2 58.7 4.39 .89 




                   
Table 14 shows means and standard deviations for the 19 items of teaching 
practices. The item with the highest mean is "Students work in groups based upon 
their abilities" with a mean of 4.77. This is followed by the item "I explicitly state 
learning goals", "I check my students’ exercise books" and "At the beginning of the 
lesson, I present a short summary" with means of 4.70 , 4.68 and  4.63 respectively. 
This means that these are most often  practices practiced by teachers in their 
classrooms. 
The lowest means of the practices are the item "I ask my students to write an 
essay in which they are expected to explain their thinking or  reasoning at some 
length", "Students work on projects that requires at least one week to complete", and  
"Students hold a debate and argue for a particular point of view which may not be 
their  own" with means of  3.78 , 4.03, and 4.24 respectively. This means that these 
are the practices used least often by school teachers in the sample.  
4.3 Results of Question Three  
Question three was: Is there a relationship between the principals' use of 
instructional leadership practices and teachers' use of teaching practices? In order to 
answer this question, a Pearson Correlation Test was conducted between the ten 




express their opinions. 




Table 15: The relationship between instructional leadership practices and teachers' 
instructional practices 














It evident from Table 13 that there is a positive significant relationship 
between the principals’ instructional practices and teachers' instructional practices. In 
other words, when principal instructional practices increase, the teaching practices 
also increase. However, the relationship is strongest in the following items of the 
principals’ practices: "monitor students' progress" r(379) = 0.567 , p=0.01, "protect 
the instructional time" r(379) = 0.528, p=0.01 and "provide incentives for teachers" 
r(379) = 0.511 , p=0.01.  On the other hand, the relationship between principals’ 
instructional practices and teachers' instructional practices is more moderate on the 
following items of the principal practices: "frame the school goals" r(379) = 0.381, 
p=0.01,"coordinate the curriculum" r(379) = 0.413 , p=0.01 and "communicate the 
schools goals" r(379) = 0.0442 , p=0.01.    
 Teaching 
practices 
 10 subscales of Instructional 
leadership 
Pearson Correlation 1 
Sig. (2-tailed)  
Frame the School Goals Pearson Correlation .381
**
 
Sig. (2-tailed) .000 
Communicate the School Goals Pearson Correlation .453
**
 
Sig. (2-tailed) .000 





Sig. (2-tailed) .000 
 Coordinate the Curriculum Pearson Correlation .442
**
 
Sig. (2-tailed) .000 
 Monitor Students’ Progress Pearson Correlation .567
**
 
Sig. (2-tailed) .000 
 Protect Instructional Time Pearson Correlation .413
**
 
Sig. (2-tailed) .000 





Sig. (2-tailed) .000 
Maintain High Visibility Pearson Correlation .443
**
 
Sig. (2-tailed) .000 





Sig. (2-tailed) .000 
Provide Incentives for Learning Pearson Correlation .528
**
 




Chapter 5: Discussion And Recommendations 
 
The purpose of this study is to investigate principals’ instructional practices 
from teachers’ perspectives and to identify if principals’ instructional practices have 
a relationship with teacher practices inside the classroom. After presenting the results 
in chapter 4, this chapter is dedicated to discussing these results. Another aim of this 
chapter is to provide some recommendations and suggestions based on the results of 
the study.  It should be noted that the recommendations provided apply to Sharjah 
Educational Zone.    
   Before discussing the most significant results of the research questions, the 
reader should know that the discussion is based on the ideas and perceptions of the 
researcher in the first place. The researcher is a teacher and is involved closely in the 
educational field as well as being aware of the most recent directions and procedures 
promoted by the Ministry of Education to improve the practices of teachers and 
principals. This experience enabled the researcher  to successfully justify why most 
of the elements of the questionnaire related to practices of teachers and principals 
produced relatively high scores. However, to provide a more balanced discussion, the 
researcher talked to additional teachers and administrators in the Sharjah Educational 
Zone - after completing statistical analysis, to get more understanding and check with 
them her own interpretations of the results. 
5.1 Discussion of Research Question One 
 Question one investigated principals’ instructional leadership practices. The 
most important of the ten subscales and the ones with the highest means are: framing 
the school goals, communicating school goals, providing incentives for learning, 




  If we focus on these subscales, we will realize that the new directions of the 
Ministry of Education which support student learning justify the high mean scores of 
these subscales. This can be observed in reality too, especially after the MoE started 
to implement the accreditation program in most of the schools it supervises. The 
accreditation program necessitated proper preparation and selection of qualified 
auditor teams. As a result, principals became more aware of their instructional roles. 
Previously, they were not as aware and they thought that their roles mostly focused 
on the management and organizational side of the job; to make sure that the 
education process flow smoothly inside their schools. Therefore, if we just consider 
the first two subscales (framing and communicating school goals), visitors to any 
school will find the school mission and vision clear and visible in many places in 
each school; sometimes even inside classrooms. Moreover, all administrative staff as 
well as teachers are now fully aware of the  school mission and vision. In addition, 
articulating school goals has become a collaborative work done by the school 
principal and the teachers. They focus now on both the points strength and weakness 
of student performance and that should be driven by students’ results. These 
practices match teachers’ answers in the questionnaire which show that the 
implementations of these practices by their school principals are strong and 
noticeable. 
   The instructional leadership practices of providing incentives to support 
learning as well as monitoring students’ progress are  noticeable also in schools. 
Presently, school principals make sure to reward their students very frequently and 
on different occasions during the morning assembly. In addition, they share the 
photos of school participation or achievement of students on various aspects on the 




Facebook.  Incentives are not only intended for students; parents also receive 
appreciation and thank you letters for their efforts and collaboration.  
 These actions show that school principals are encouraging students toward 
distinguished abilities and the highest possible learning  progress. The role of 
principals in enhancing students’ learning is very clear through the communication 
with concerned parents to discover, discuss and support talented students and to 
participate in various educational competitions and rewards such as the Sheikh 
Khalifa Award for Education, the Sheikh Hamdan bin Saeed Al-Maktoum Prize for 
Talent and Excellence, and the Sharjah Award for Excellence in Education. Another 
example of care for talented students is nominating students to participate in several 
programs which support students of talent such as ―Al Shura council‖ that belongs to 
children centers and girls clubs in the Emirate of Sharjah.  
   On the other hand, a school principal plays important roles in supporting and 
following up the educational progress of students who have special needs, especially 
after the Ministry of Education issued instructions to integrate those students with 
other normal peers in MoE schools. Now the ministry makes efforts to provide 
suitable resources for those kids such as elevators to facilitate the movement of 
students with physical disabilities as well as providing proper training to all teachers 
on how to treat them and how to support them psychologically. Besides that, the 
Ministry of Education adopts procedures to enforce the principle of ―education is a 
right for all‖ which results in extra attention paid to special need students in all fields 
by schools principals.   
The subscale of supervising  and evaluating instruction also produced a high 
score. The instructions of the Ministry of Education have made school principals 




a result, principals rely on intensive classroom visits as a continuous tool to assess 
the quality of teaching delivered to their students. In addition, the role of the 
supervisors has changed.  Instead of performing classroom visits along with school 
principals, official teams and committees are formed to serve the accreditation 
program which assess the overall school performance.  Therefore, the responsibilities 
of principals are expanded and at the top of them is the responsibility to provide 
continuous guidance for teachers to achieve a school’s mission and vision.  In 
addition to monitoring the progress of teacher performance inside classrooms, 
principals are responsible for communicating and exchanging successful and up-to-
date teaching methods to all teachers to attain the main school objective of increasing 
students’ achievement.  Schools principals do not visit their teachers only for the 
summative/final evaluation, as it used to be in the past, but in addition to that, 
principals do their best to identify points of strength and weakness and share them 
and their suggestions with teachers.    
As for the teachers who find difficulty in improving their teaching methods 
and whose students have low achievement scores, principals, with the collaboration 
of their distinctive teachers, form teams to train and transfer new skills and 
knowledge to them.  In addition, they encourage teachers to enroll in teachers' 
professional development programs both inside and outside the school.  Furthermore, 
principals continuously follow up on their teachers’ performance and integration of 
the practices teachers attained in their trainings and workshop courses. The aim of 




5.2 Discussion of Research Question Two 
 The results of teachers’ instructional practices show high scores as the means 
indicate that teachers ―always‖ and ―often‖ implement those practices in their 
classrooms. Some of these practices are:  
" I ask the students to work in small groups according  to their ability ", " I  state 
learning goals clearly",   " I check my students' exercises", " I present a short revision 
about the previous lesson in the beginning of the new lesson"  and  " I use tests or 
quizzes to assess my students' learning."    
The most important teachers’ instructional practices based on the results are 
those which relate to their teaching methods such as  the individual, group and 
differentiated learning methods.  This comes as a direct response to the Ministry of 
Education directives. Teachers are required to use a combination of these methods in 
their daily lessons . Therefore, principals expect to see and assess the previous 
methods during classroom visits. As a result, teachers design their activities to cover 
all methods.  Although the MoE targets group work approach, individual learning is 
not less important than learning in groups.  It is considered a basic component of a 
successful lesson. Hence, assigning an individual task to all students is very 
important because it gives each student a great opportunity to express themselves.   
Furthermore, when teachers deal with students individually, they can answer their 
questions, address their problems or overcome their difficulties in professional and 
appropriate ways.  Collaborative work and differentiated learning methods are used 
very frequently by teachers. In schools, teachers are busy designing activities and 
tasks for students to be implemented in small groups in classroom as well as 
distributing tasks wisely and carefully to students within the groups based on their 




to assist them to use their creativity to accomplish the tasks while other students 
should be given tasks that fit their skills and abilities. At the end of the lesson, each 
group should present their deliverables and the teacher's role  is to  follow-up on 
groups and provide feedback during and after the completion of the activity or the 
task.  
In addition, some instructional practices scored high, such as providing 
students with a brief revision about previous knowledge, giving them proper 
feedback through correcting their exercise books, and presenting smart and clear 
goals about the new lessons to help students draw a whole picture about issues in the 
lessons. 
As for other concerns, it is important for teachers to use a variety of continuous 
assessment tools such as long and short tests and developing evaluation criteria to 
assess students’ projects.  The process of assessment is very important because it 
helps teachers to identify the strengths and weaknesses of students as well as give 
teachers a clear picture of each student and how students think.  Evaluation of those 
projects require creativity, excellence and thinking skills to be accomplished 
successfully. These procedures, which teachers follow as a result of the Ministry 
directives, contribute to and clearly explain why those practices have produced high 
means. 
5.3 Discussion of Research Question Three 
One purpose of the study is to test the existence of any relationship between 
the principals' instructional practices and teachers' instructional practices. It was 
found that there is a positive relationship of medium effect between the two 
variables. In addition, the closest relationships were between instructional practices 




and effectiveness of teaching methods and the practices of teachers insides the 
classroom. Explanation of those relationships is self-evident.  The more the 
principals utilize instructional leadership especially in areas that connect to teaching 
and learning, the more teachers use certain instructional practices.  For example, 
when principals monitor the progress of students, teachers will focus more on their 
students achieving high marks.  When the principal protects the instructional time of 
teachers and doesn’t overwhelm them with administrative duties, this time will be 
used with students and will, in turn, reflect in their progress.  When the principal 
provides incentive to teachers, they will strive to excel in classrooms. On the other 
hand, in cases of general instructional leadership components, such as framing and 
communicating the school goals, it is natural that these will not resonate highly with 
teachers' work because these are not directly connected to classroom work.  
             What we found in this study confirms the findings of the results of previous 
studies(Shen &Cloony, 2013) which have been mentioned in chapter II. Those 
studies come to emphasize the importance of the practices of the instructional leaders 
which have a direct impact on the performance of teachers in their classrooms and, in 
turn, which have a clear impact on the progress of students. For example, the 
researchers found that students of distinguished teachers scored more than 53% in 
comparison with the students of less capable teachers who scored about 14% (Shen 
& Cooley,  2013, p. 18). This Means that distinguished teachers create a difference in 
students’ learning. Therefore , the  instructional school leader is the one who is 
capable of pushing his distinguished teachers towards more achievements and 
helping teachers who are in need of support to develop professionally to improve 






Although most of the principals’ and teachers’ practices are classified as ―always‖ 
and ―often‖ on the Likert scale and, thus, recorded high means, some practices have 
lower means when compared to the other practices. The following are 
recommendations based on those practices.  
5.4.1 Recommendation related to principals’ instructional practices  
The principal should show greater visibility and involvement with teachers 
and students during the school day, whether by visiting them in the classrooms, in the 
break or at the morning assembly because staying at his/her desk throughout the day 
is not helping the principal to understand what is going on at the school in its 
different aspects. 
 The principal should motivate outstanding teachers and display their names 
along with their achievements in the display screens of the city, and nominate them 
for professional development programs both inside and outside the country.  
The principal, in collaboration with the Parents Council, should honor 
distinguished teachers by establishing an appreciation ceremony for them, or 
nominate them to the Ministry or the Educational Zone to get a promotion or 
appreciation certificate.  
The results of this study should be distributed to all principals in Sharjah, as 
well as principals across UAE, to show the importance of principal instructional 
practices in influencing the improvement of teacher’s performance in the classroom. 
5.4.2 Recommendations related to teachers’ instructional practices 
The following are the most important recommendations to improve weak 




 Teachers should stimulate students towards production and innovation by 
having them involved in producing useful projects such as creating educational 
boards or performing scientific experiments to be used in other subjects to enhance 
the correlation between the different subjects which is definitely a positive way to  
use  different thinking skills. 
Teachers should design activities and tasks that require students to make 
effective use of higher-order thinking skills such as finding a solution to a specific 
problem or thinking deeply about what they have implemented in class. 
Teachers should encourage students to express themselves freely and discuss 
the most important issues by organizing debates and seminars.  
5.4.3 Recommendation related to the research 
 The researcher recommends using the qualitative search method to gain more 
precise and closer description of principals’ and teachers’ instructional practices. A 
study should be conducted to investigate the low achievement of students in spite of 
the existence of a positive relationship between principals instructional practices and 
teacher instructional practices. The study should be replicated in other emirates in the 
country to get a broader perspective on the relationship between the principals' and 
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